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Abstract: This study examines the perceptions and views of learners of English as a foreign language 
in some disadvantaged Jordanian schools. The population of the research was all Grade 10 male pupils 
enrolled during the first semester of the academic year 2012/2013 in North Badiah District in (67) 
schools estimated as (N=3015). A sample of (450) male Tenth Grade pupils were selected to represent 
(15%) of the schools in the area. A free composition task (in Arabic) was used to elicit the subjects' 
views and perceptions about their major problems or feelings regarding their EFL learning situation. A 
qualitative analysis of the data revealed that these learners face serious problems in relation to the role 
of the teacher. Other concerns were centered on the role of textbooks, classroom environment, testing, 
and motivation. The results are discussed in the wider context of educational reform plan in Jordan.    
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INTRODUCTION 

 
English has become a global language that is used or required as a medium of communication and learning 

in so many contexts worldwide. In Jordan, English enjoys a prestigious status being the major foreign language 
widely taught in schools and institutions of higher education. The status of English in Jordan is reflected in 
newspaper job advertisements (ads) as shown by research done by Hamdan and Abu-Hatab (2009). They 
examined (ads) published in 1985, 1995 and 2005, and English language documents in the educational domain. 
The study showed a steady increase in the percentage of English ads. They also reported a significant increase in 
the percentage of ads that make English proficiency a precondition for employment.  

According to a major Jordanian linguist, Zughoul (2003), English is "still badly needed in the Arab world 
for the purposes of communicating with the world, education, acquiring technology, and development at large". 
To cope with globalization, he urges Jordanian educational authorities to change old traditional methods of 
language instruction, empower learners to have more self-confidence through learning English, and make 
changes in the curriculum in response to the needs of the learner and society at large. In fact, Jordan has been 
responding positively to the calls for change in its educational practices. Since the First Conference for 
Educational reform held in 1987, many developments have been taking place. H.M. King Abdullah II has also 
been pioneering in advancing his own vision for education in Jordan. He, and also H.M Queen Rania, supported 
innovative projects aiming at bringing Jordanian education to yet a better stance. The key point in the royal 
vision is centered on empowering the human capital which is widely regarded as Jordan's major investment due 
to the lack of natural resources. The focus is on the workforce that needs to be revitalized and equipped with 
effective skills badly needed by the labor market both locally and in the Arab region.  

The educational reform has been taking the slogan: Education Reform for a Knowledge Economy (ERfKE). 
The Ministry of Education is the official body that is implementing and supervising activities of this national 
ambitious project. Hopes are pinned on this project which aims to modernize the economy and public 
administration. The project aims to revamp the public educational policies by better governance strategies and 
aligning educational activities to specific learning objectives and outcomes that are driven by the needs of the 
economy. It is a quality-oriented initiative and is supposed to cover all aspects of education in the country. 
International support has been elicited to this pioneering program and the USA through its aid arm, i.e. The 
United States Agency for International Development. The (USAID) has been heavily involved in support of 
(ERfKE). According to Erickson (2009), the USAID-Jordan Schools Project (USAID-JSP) provides schools 
with ample space that is safe, modern, and supplied with effective teaching resources. The project aims to 
"reduce classroom overcrowding, inappropriate rented facilities in poor conditions, double shifting, and 
provides capacity for increasing enrollment rates. It improves places that support student-centered learning."  

During the past two decades or so, Jordan has in fact progressed significantly in its efforts to update its 
educational situation and modernize its tools. There is a clear official commitment and reform initiatives are 
being debated in the media.  Special attention is being directed to key domains such as developing and 
upgrading early childhood education and school facilities. Rigorous attempts have been exercised to bring 
technology to the classroom as part of the overall policy targeting curriculum and materials development. In 
fact, computer and internet / information technology is widely advocated as the key solution to Jordan's national 
problems of the economy that is burdened with rising unemployment and unprecedented levels of poverty. 
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Jordanian youths need practical skills that make them competitive in the job market.  This can happen only 
through re-orientating the curricula and making quality learning a top priority. Teacher education has also been 
receiving constant attention by the government aiming at improving the quality of instruction. A major priority 
for (ERfKE) is the provision of high quality in-service training for current teachers. 

According to Robinson (2011), "…in 2009, the Queen Rania Teacher Academy (QRTA) and Teachers 
College of Columbia University (TC/CU) formed a new partnership, which was facilitated by the Columbia 
University Middle East Research Center (CUMERC). Funded by the Jordan Ministry of Planning and United 
States Agency for International Development, and supported by the Ministry of Education (MOE), the 
Partnership is developing and demonstrating a model of high quality professional development that is scalable 
within Jordan and supports the use of effective instruction in Jordan elementary and secondary schools. The 
Partnership creates and supports networks of schools as vehicles for providing professional development for 
teams of teachers in core content areas as well as leadership training for principals and education supervisors to 
support the desired changes in classroom practice."  

On another front, educational technology has increasingly become an important and accepted tool in 
Jordanian classrooms. Over the last decade, there has been a shift away from the conventional teaching and 
learning to modes where the Internet now plays a key role. E-learning is increasingly forming an integral part of 
course delivery and instruction, and is reshaping traditional learning worldwide (Mubaslat 2012). However, 
Jordanian educators still struggle with using technology in their teaching practice. Ihmeideh (2009) investigated 
the barriers to the use of technology in Jordanian school education and found that the lack of software, funds, 
time and technology skills were found to be the main barriers to using technology in most Jordanian school 
settings.  

 
Statement of the Problem: 

Learning English in Jordan is still rather problematic and challenging despite the enormous amount of 
efforts and money spent to improve the situation. Abdul Haq (1982), Harrison, Prator and Tucker (1975), Abbad 
(1988) and Wahba (1998) have pointed out that problems of learning English in Jordanian settings (Zughoul and 
Taminian, 1984), especially in making errors in writing, syntax, lexis, and pronunciation. There seems to be a 
wide consensus among Jordanian educators that the current level of English among public schools graduates is 
far from satisfactory. Rababah (2003) pointed out that Arab learners face many problems in all the language 
skills: listening, speaking, reading and writing. He argued that that "there have been a lot of complaints made 
about the weakness of school graduates in English who join the universities as English language majors and 
English language learners in general."  

EFL curricula and textbooks are managed by a special committee within the MOE. In fact, there is a 
specific Directorate for Curricula and School Textbooks. The Council of Education approves all school curricula 
materials for both public and private schools. English has become recently compulsory subject from Grade One 
due to educational reform plans. Officially, public schools' students are supposed to acquire specific aims 
explicitly stated in the curriculum documents published by the Ministry of Education. For the Basic Stage level, 
students are expected to be proficient at a number of skills in English such as writing error free essays, and 
speaking communicatively in a wide range of situations with a native like competency. This is, however, not 
realized as suggested by the many studies that clearly criticized the curriculum aims as being very ambitious (cf. 
Jayyusi et al. 1990). 

English in Jordan is widely recognized as a foreign language and is learnt in via Jordanian or, in some cases 
by non Jordanian Arab, teachers whose mother tongue is Arabic. It is learned formally in classrooms where 
there is little direct exposure to language use in natural communicative situations. Colloquial Jordanian Arabic 
is the mother tongue used in a variety of local dialects. The only way to acquire English is through formal 
schooling contexts. Spoken English is not used in the daily lives of people, with the exception of very limited 
areas in the capital Amman (Rababah 2000).  

Learning English starts officially at the age of 4 starting from KG or Grade 1 level in all schools in Jordan. 
It should be noted that previously official teaching of English started at Grade 5 to allow for the acquisition of 
learning Arabic as a first language. Despite this fact, it seems that learners of English keep facing significant 
problems. This means a total of 12 years of formal tuition of EFL. There are 5 to 6 classes a week. The 
weakness in English has long been a matter of discussion among Jordanian scholars such as Al-Haq 1982; 
Mukattash 1981, 1983; Zughoul & Taminian 1984; Kharma & Hajjaj 1989; Bataineh 1997, 2005, and Zughoul 
2002. 

In fact, much of the first year university tuition is spent on remedial courses in English grammar 
vocabulary, writing, language use, and oral skills. We must also remember the fact that students are admitted to 
university programs without taking any international standardized tests such as the TOEFL, IELTS but they are 
required to take locally designed tests of English which lack any proven validity or reliability. Despite the 
seriousness of the problem, no conferences have been held to tackle the teaching of English in schools. 
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However, there are seminars or workshops held at some private schools with little attendance by public school 
teachers.  

 
The Context of the Study: 

The Royal Endowment for the Schools with Special Circumstances has been applied since 1995. In this 
scheme, (19%) of public university seats have been located for these less lucky or unlucky areas. The 
endowment comes to compensate them for lack of justice or equity in school learning where just passing 
Tawjihii is seen as an achievement in itself. In these schools the classes are combined, i.e. more than one 
different class are put in one room so time is divided between them. These schools are lacking any inductive 
learning environment. Teachers are inexperienced or novice who reluctantly accept to work there in the hope of 
moving to a better off place after one year or two. Some teachers are also non regular classified as "additional 
teaching" category. Such rather "unlucky" schools as locally labeled are marginalized regions in the economic 
sense. They did not receive enough development gains and graduates of such schools are left to compete with 
advantages school graduates. This is the rationale behind such arrangement advanced by the royal vision aiming 
to bring justice, or some, to these marginalized groups of the Jordanian society. 

It is interesting to observe that 16 years in practice of this method, still the same percentage of less 
advantages schools is there which means that no real advancement has touched these areas in education. In 1995 
there were (633) "unlucky" schools (23.8 %) of total number of schools that time out of (2657) total. In 2011, 
(631) unlucky schools out of (3343) schools, i.e., percentage of (18.3 %) after (16) years of educational reform 
efforts, only (5.5 %) of unlucky schools was reduced. It is funny that computer sets were sent to many schools 
where no electricity was available.  

(http://www.alarabalyawm.net/Public_News/NewsDetails.aspx?NewsID=18236 on 28-7-2013 ) 
There is now a high-level official body that is assigned the task of organizing admissions to public 

universities and community colleges called The Royal Committee for the Children of Tribes in Jordanian 
Badiah and Rural Areas' Schools and Schools of Special Conditions. Badiah is supposed to mean remote areas 
mainly desert lands. It is also known as the Royal Endowment for Children of Tribes in Jordanian Badiah and 
Rural Areas' Schools and Schools of Special Conditions. Its main task is to support the students coming from 
tribal areas who complete the General Secondary Education Certificate Examination locally known as the 
Tawjihi. Recently, in 2012, a decision was made to combine the list of Tribal schools with the list of Remote 
areas and the list of Schools with special conditions. As from 27 July 2012, the following criteria were to be 
followed in identifying schools eligible to be included in the list for the Royal Endowment. These criteria are: 

1. All schools located within the remote areas and schools of special conditions are included whether from 
north, middle, or south of the country. 

2. The Committee decided to include a number of schools that are located within the centers of 
Governorates to allow more opportunities for the children of all Jordanian tribes who live in communities inside 
the urban governorates. 

3. These schools will be considered as independent units regardless of the branches of Tawjihi offered in 
the school. 

4. Taking the pass rate in Tawjihi as a major criterion in selecting schools for inclusion. 50 
http://www.alarabalyawm.net/Public_News/NewsDetails.aspx?NewsID=18236 % pass rate and below was 
chosen for this year 2012. 

5. All schools located outside governorates centers which have 20 or fewer students taking the Tawjihi 
exam are included regardless of the pass rate in such schools. 

6. All schools located outside the governorates centers and have 10 students and less with 65% in the exam 
or more will be included regardless of the pass rate in these schools. 

7. Non academic (occupational streams) students who took the additional courses making them eligible for 
admission to public universities and whose schools are located within the specified area are eligible for this 
endowment. 

8. All students who passed the complementary exams (winter session) or students who finished Tawjihi via 
special informal study or past years are not eligible for this endowment. 

9. Other conditions include that the applicant must have spent the last three academic years in these schools 
or spent no fewer seven years in a basic stage school associated to the secondary school included or transferred 
to such schools for academic social or official reasons. 

10. Student must have passed the Tawjihi with 65% grade for the summer session and must not have 
acquired a seat via free competition method or other endowment 

 
Objectives Of The Study: 

This study aims to shed light on the problems of English language learning facing a specific sector of the 
Jordanian society. In particular, the study hopes to fill a gap in Jordanian language research and attract more 
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attention to the needs of the Badiah region in terms of educational as well as linguistic needs. The study also 
attempts to provide some practical suggestions to the problems investigated. 

 
Questions of the Study: 

This study sought to answer the following questions: 
1. How do Grade 10 students in North Badiah disadvantaged schools view their EFL learning? 
2. What problems do Grade 10 students in North Badiah disadvantaged schools face in relation to English 

language learning? 
3. How can the problems Grade 10 students in North Badiah disadvantaged schools face in relation to 

English language learning be classified? 
4. What suggestions can be made as a contribution to a possible treatment for these problems? 
 

Literature Review: 
Jordanian students in general face many problems while learning English as a foreign language whether in 

schools or higher education institutions. Jordanian learners of English indeed find it very hard to maintain a 
conversation in a natural context of language use. This might be caused by in appropriate methods of teaching or 
learning styles. It could be also the physical learning environment that might be lacking proper requirements. Or 
we may blame the motivation among both teachers and learners of English. Learning a foreign language is by no 
means a simple task. Weakness at English could be noticed at any level and it is widely believed that school 
leavers with the exception of some advantaged private schools cannot actually communicate in English. (cf. 
Rababah, 2001 and Rababah, 2003). 

Rababah (2003) emphasized the importance of using the target language in language teaching. He had this 
to professionally characterize the status of EFL learning situation in Jordan: 

"Teachers in Jordan use Arabic to teach difficult words and to explain English literature. Vocabulary items 
are still taught in isolation, though the Communicative Language Teaching approach stresses the importance of 
teaching vocabulary items in context. Listening materials are not used by the majority of schoolteachers, which 
is most probably because of the limited number of cassette recorders and the large number of teachers at the 
same school. Therefore, teachers try to read dialogues to their students, and this does not provide the learners 
with the necessary native speaker model. This also demotivates the learners and makes them bored. Dialogues 
are designed to be read by two or three partners, not by the teacher alone, who would read role A and role B 
with the same voice and intonation. This is probably due to the effect of the audio-lingual method, which was 
used in Jordan until the early eighties. Teachers were taught by this method. I feel that the Teacher-training 
programs were not very successful in changing the teachers’ methodology. The adopted methodology is claimed 
to be eclectic and focuses on communicative approaches to language teaching, but because of teachers' 
practices in the classroom it is more likely a grammar translation method". 

Most members of the language teaching profession realize that their student's learning potential increases 
when attitudes are positive and motivation runs high. Although it is important to understand that many variables 
are involved because we are dealing with complex social and psychological aspects of human behavior. For 
example, student's ability to learn a second language can be influenced by their attitudes towards the target 
language, the target language speakers and their culture, the social value of learning the second language, and 
also the student's attitudes towards themselves as members of their own culture (Ellis, 1994).   

Research (e.g. Gass & Selinker, 2001; Oxford & Burry-Stock, 1995; Oxford & Nyikos, 1989; and Rubin & 
Thompson, 1994) suggests that learning English as a foreign language in a school setting may be related to a 
host of complex variables such as age, gender, aptitude, attitude, motivation, anxiety, individual learning 
style(s), learning strategies, personality, and language background, (See Al-Shabou, Asassfeh, and Alshboul, 
2010). Research has also focused on determining whether there are connections between strategy use and 
language proficiency (Green & Oxford, 1995; Oxford & Ehrman, 1995; Park, 1997; Shmais, 2003; Wharton, 
2000).  

Research, on the other hand, finds a correlation between positive attitudes and successful language learning. 
Studies like (Yashima, 2002) find that motivated students have greater self-confidence in their second language, 
resulting in a greater willingness to communicate. According to Gardner (1985:10) attitudes are a component of 
motivation, which "refers to the combination of effort plus desire to achieve the goal of learning plus favorable 
attitudes towards learning the language." Deci and Ryan (1985) identify motivation as intrinsic or extrinsic. 
Students are intrinsically motivated when they are interested in learning tasks and outcomes for their own sake, 
and that results in internal feelings of self-determination and competence. On the other hand, students are 
extrinsically motivated if they carry out some actions to achieve some instrumental end, such as earning a 
reward or avoiding a punishment. Whatever motivates students, it seems clear that a positive attitude towards 
the target language and group is important. Gardner and Lambert (1972) showed two related types of 
motivation, which are called instrumental and integrative. Students with instrumental motivation acquire a 
language for such reasons as to get a better job, to read technical material, or to study in the country where the 
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language is spoken.  According to Brown (2000), integrative motivation is held by students who want to join 
with "the culture of the second language group and become involved in social interchange in that group".   

Rababah (2003) points out that motivation plays an important part in improving and developing the 
learners’ communicative ability. Attitudinal studies conducted on Arab students, such as those of Zughoul and 
Taminian, 1984, Salih, 1980 and Harrison et al. (1975) have consistently shown that Arab students are 
instrumentally motivated to learn English and that they are well aware of the utility of knowing English 
(Zughoul, 1987:225). This means that the main stimulus for learning English is instrumental, i.e. to achieve a 
goal, e.g. a career. It is true that some learners are "integratively" motivated, but they are in a minority. 

Layne (1984) conducted a field study in the east Jordan Valley (September 1981-August 1983) and 
explored the role of formal education in the maintenance of sex-gender hierarchy and other social hierarchies. 
Two rural secondary schools were studied, one for boys and one for girls, both attended by members of several 
different social/ethnic groups who consider themselves Jordanian Bedouin. Curricula in both schools were 
similar, as all students must take the "Tawjihi" state examination. Girls also had two hours of study equivalent 
to home economics, and were more closely supervised than boys, because of the traditional Islamic concern 
with protecting women's honor. In the schools studied, 56% of the girls passed their Tawjihi exam, and 43% of 
the boys, reflecting scores in Jordan as a whole. Although social expectations were different for boys and girls, 
similar importance was given to daughters' and sons' success on the examination, perhaps because Islam 
traditionally emphasizes learning for women as well as men. Although nearly half the students in Jordan's 
elementary/secondary schools and teacher training colleges in 1981 were female, percentages were lower at 
university and postgraduate levels, probably because Jordan's emphasis on women's education began relatively 
recently. 

Anecdotal evidence that language teachers do find large classes to be problematic is provided by Coleman 
(1989) who analyzed data on class sizes in various parts of the world, and investigated the possibility of defining 
a large class, at least from the teachers' points of view. The report presents findings of a small-scale (n=46) 
investigation of the perceptions of native-speaking and non-native-speaking teachers of English as a Second 
Language (ESL) of the characteristics of large classes. The third section describes a larger study of ESL 
teachers' experiences with and perceptions of class size in Great Britain, Turkey, Indonesia, Madagascar, Mali, 
Japan, Greece, Jordan, and Spain. The report tells about actual class sizes and provides a detailed analysis of the 
relationship between teachers' experiences and their perceptions of class size. It concluded that class size varies 
across countries and probably across institution type. No evidence that teachers share a universal conception of 
ideal class size was found, but there appeared to be a positive correlation between the largest class regularly 
taught and both perceptions of an ideal class and perceptions of what a large class is. 

A sample of (1,500) students in grades K-3 selected from (80) Jordanian schools were examined in a study 
of aural vocabulary scores. The study followed a pilot study in 1980 of an Arabic translation of the Peabody 
Picture Vocabulary Test with Arabic-speaking children with limited English proficiency in the Dearborn, 
Michigan, public schools. Data indicated that of the nine comparisons performed, six showed males scoring 
higher, and three showed females scoring higher on the APVT.  

Abdul-Fattah (1998) examined metalinguistic knowledge of (15) English grammatical concepts or 
categories via rule description and exemplification among Jordanian English-as-a-Second-Language learners, 
and also explored the link between metalinguistic knowledge and proficiency in using those categories or their 
exponents in both formally and situationally-oriented contexts. Subjects were (233) grade 10 students. The (15) 
categories were presented to the students in four tasks eliciting metalinguistic knowledge; descriptive 
metalinguistic knowledge; and formal and communicative use, respectively. Results indicated a considerable 
awareness of both exemplary and descriptive metalinguistic knowledge, with somewhat more exemplary 
knowledge. The "exemplary knowledge" group was significantly more successful at using the categories than 
the descriptive group. However, both were more successful at formal than communicative use of the categories. 
The researcher suggested that metalinguistic knowledge enhances language learning.  

Beaman, Wheldall, and Kemp (2007) provided a review is of research on the topic of troublesome 
classroom behavior, published over the past decade or so with particular reference to research carried out in 
Australian schools. Nine Australian studies are reviewed, as well as a further seven from the USA, Hong Kong, 
Jordan, Greece and Malta. Seven of the studies deal with the early years and primary level of schooling, with six 
studies at the secondary level, and three that span primary and secondary levels of schooling. The following 
main themes are elucidated: the prevalence of behaviorally troublesome students; time spent managing 
troublesome behavior; gender differences; and types of classroom (mis)behaviors, their severity and their 
frequency. Recent research confirms earlier findings that classroom misbehavior is of widespread concern to 
teachers but that the main causes of disruption, while being frequent, are often relatively trivial in nature 
("talking out of turn" behaviors in particular). While prevalence rates for troublesome students across classes are 
variable, boys are consistently identified as being more troublesome than girls. 

Dweik and Abu-Al-Hommos (2007) investigated the relationship between first language (Arabic) 
proficiency and second language (English) performance in the writing skills of Jordanian bilingual second 
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secondary school students. Despite the linguistic distance between English and Arabic, it is postulated that 
Arabic writing skills can be transferred positively to the target language (English). The researchers used the 
composition prompt tests instrument for this purpose; one test was in Arabic and the other was in English. The 
data was collected in the second semester of the academic year 2005-2006. The population was from two 
leading public secondary schools in the First Directorate of Amman in Jordan. The participants were (20) male 
students who were chosen on the basis of the students' achievements in the previous years. A significant 
relationship was found between the two languages. Those students who got high marks and were proficient in 
Arabic writing performed well in the counter skill (English). Results of the study indicated that there is a need 
for integrating the instruction of writing skill between the two languages in textbooks so that the writing level of 
students in L2 (English) can be improved. The study supports the notion of L1 transfer.  

Jallad, and Bani-Abdelrahman (2008) investigated the effect of multiple intelligences strategies comprising 
logical-mathematical intelligence, verbal-linguistic intelligence, intrapersonal intelligence and interpersonal 
intelligence on ninth grade students' reading comprehension achievement in an EFL setting. The population of 
the study consisted of all ninth grade students in public schools in Irbid (north of Jordan) in the second semester 
of the academic year (2005-2006). The sample of the study consisted of four ninth grade sections, which were 
selected purposefully (two male sections and two female sections). The researchers used a reading 
comprehension test which was applied on the sample of the study at the beginning of the second semester of the 
academic year (2005-2006). The findings of the study showed a significant difference in the students' reading 
comprehension due to the teaching strategies in favor of the experimental group. There was no significant 
difference in the students' reading comprehension due to the students' gender. 

The effect of Jordanian Eleventh Grade students' self-assessment on their performance in reading in English 
was explored by Bani-Abdelrahman (2010). The sample of the study consisted of an experimental group and a 
control group; each group consisted of two eleventh grade sections (67 male and 69 female students). The 
findings of the study revealed that student self-assessment had positive effect on their performance in reading in 
English. The researcher recommended that students be trained on how to use self-assessment, and that 
instructors become aware of the positive effect of student self-assessment on their performance in reading 

Abu-Melhim (2009) examined attitudes college students at Irbid University College in Jordan have towards 
learning English as a foreign language. The (45) female students involved in this project were from Irbid 
University College. The students were asked to explain why they wished to become English teachers. Notes 
were taken during these interviews and the responses were recorded. A student survey was designed and 
distributed to all (45) female students at the college and detailed instructions were given. The students' reasons 
for studying English revealed a wide array of attitudes and motivations. Almost half of the students exhibited 
negative attitudes towards learning English and entering the teaching profession. Other students demonstrated 
more positive attitudes  

Jordan shows interest in e-learning, which is reflected in joint programs with international agencies such 
European Economic Community and Institute of Electrical and Electronics Engineers. However, e-learning in 
the form of online education is not being utilized by most Jordanian Universities. Mashhour and Saleh (2010) 
evaluated the deployment and progress of e-learning in the country, and find the reasons behind the delays in 
utilizing the technology and using it as a second channel for providing education. A questionnaire was designed 
and distributed in several Jordanian universities to both students and educators. Results show general acceptance 
of both communities, but still many obstacles hinder advancement. These obstacles include inadequate 
infrastructure and lack of sufficient support of government and higher education senior management. 

The attitudes of Jordanian university students towards English as a foreign language and the place it 
occupies in Jordan were analyzed by Al-Saidat  (2009).  He surveyed (420) students in their university studies 
and assessed the English language situation in Jordan. The results showed that the dominant attitude was one of 
"favourability" towards learning English. There was a definite degree of "positiveness" towards English 
language in Jordan. English is seen as useful, enjoyable, and important and has no harm to Arabic language or to 
the Islamic religion. It occupies a prestigious status in Jordan.  

Belal (2010) investigated the changes of male and female enrollment in urban and rural areas in Jordan and 
the school-related factors, as well as government policies that contributed to its change. Both qualitative 
methods and archival research were utilized to collect data in urban and rural areas in Jordan. A selective sample 
of twelve people consisting of teachers, administrators and policymakers, were interviewed. Results of the study 
indicated that the percentage enrollment level of girls and boys for grades 11-12 has been rising somewhat in 
Jordan between 1999/00 and 2004/05. However, in absolute numbers, the enrollment of boys in schools was 
greater than the enrollment of girls during the period of the study. The ratio of boys to girls was almost the 
same. The analysis also showed that there have been higher rates of increases in the enrollment of girls in urban 
areas than in rural areas, while the number of girls enrolled in urban areas increased the number of girls enrolled 
in rural areas decreased. Although the number of both male and female students in rural areas decreased, the 
data showed that a few more female students were found than males. The study found that the Jordanian 
government provided different types of schools, single-gender and co-educational learning environments, 
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inclusive female certified staff in urban and rural areas, and technology as well as other school material and 
equipment. In terms of government policies, the study found that all educational policies in Jordan were generic 
and intended generally to increase male and female educational participation. Although the Jordanian 
government showed tremendous initiative in the investment of expanding and improving the educational 
system, school facility conditions, educational quality, and teachers' status should be further prioritized for the 
future.  

Jumiaan et al. (2012) examined computer use in Jordanian pre-school settings. The study surveyed (113) 
pre-school teachers from (43) pre-school settings, gathering information about their perception of using 
computer in their classrooms. Later, in-depth interviews were conducted with (15) teachers. The findings 
showed that computers were employed in a few pre-school settings although the perceptions of pre-school 
teachers about using computers were generally positive. Pre-school teachers acknowledged the role of 
computers in developing children's learning and providing them with exciting and meaningful experiences. 
Moreover, the findings revealed some difficulties faced by the pre-school teachers in using computers, such as 
lack of funds, lack of encouragement from head teachers, and the large numbers of children in the classroom 
were found to be the main impediments for not using computers in their practice.  

Al-Hassan et al. (2010) evaluated a major education reform in Jordan-the implementation of public 
kindergartens-and provided an example of how evaluation can be incorporated into education reform. A 
stratified random sample of kindergartens was selected to represent new public kindergartens (n = 84) and 
previously existing private kindergartens (n = 23). Independent observers rated the quality of kindergarten 
environments in seven domains. Overall, (13%) of public kindergarten environments were observed to be 
inadequate, 43% were of minimal quality, (43%) were good and (1%) was excellent. In four of the seven 
domains, the quality of public kindergartens was significantly higher than the quality of private kindergartens; 
there were no significant differences in the other domains. Findings suggest the importance of continuing to 
implement high quality kindergartens in Jordan and of incorporating evaluations into education reform. 

Halasa and Al-Manaseer (2012) studied the active use of the mother tongue in classroom situations. An 
empirical study was conducted on (50) students studying English Communication Skills 102 at the University of 
Jordan. The aim was to validate the assumption that L1 use gives different and better results in the students' 
performance. The study showed (100%) negative transfer from the first language was the cause of the errors. 
They argued that the student's first language must not be ignored and must have an active role in class. 

The role of educational games on learning a foreign language was investigated by Mubaslat (2012). The 
researcher compared games with more traditional practices as effective learning tools on the basic educational 
stage students at governmental schools in Jordan. An experimental design was conducted using three groups out 
of six randomly. To determine the relationship between learning a foreign language and educational games 
among the participants, a one way Analysis of Variance (ANOVA) was performed based on achievement levels. 
For the relation between educational games and learning a foreign language a Pearson's Correlation analysis was 
used. The results showed that games have a good effect on improving the achievement for the primary stage.  

Mubaslat (2012) also outlined the shift from traditional learning to online learning practices in Jordan. She 
discussed the use of technology, particularly English Interactive online, to support and enhance effective 
learning and highlighted the effectiveness of the EIO program in Grades 7, 8, 9 in (100) "discovery" public 
schools at Amman Directorates in Jordan. The paper showed that technology-based pedagogy and an effective 
online learning environment were crucial to support and enrich effective EFL learning outcomes.  

The role of Microsoft Corporation as a new international actor shaping educational reforms and practices 
was explored by Bhanji (2012). The study examined how the implementation of Microsoft's global Partners in 
Learning (PiL) program varied and was mediated by national politics and national institutional practices in two 
different contexts, Jordan and South Africa. The global PiL blueprint was implemented using similar 
memoranda of understanding worldwide. The program, however, ended up looking very different in Jordan and 
South Africa. The report described localization practices that were shaped at least in part by differences in the 
political, cultural, and ICT (information and communication technology) contexts of the two countries. It was 
Microsoft's localization practices that ultimately enabled them to shape policy goals, directives, and decisions in 
favor of the use of commercial software and services in schools. In both countries, public authority relations 
were transformed by Microsoft's entrance into the educational policy arena. Government did not give up fully its 
authority in either case but shared it differently with Microsoft. In Jordan, the Ministry of Education's policy 
role became that of public facilitator of private sector ICT-in-education activities in Jordanian public schools. 
The PiL program in Jordan was a stand-alone program implemented parallel to public sector activities. The 
South African PiL program was tightly woven into the Education Department's programs and activities. Thus, 
the department played a public integrator policy role, although, in this case, the PiL program was developed and 
funded by Microsoft. 

Robinson (2011) published an interim report is to summarize the key activities of the partnership and the 
development of a school network strategy in Jordan. The report examined available evidence on the progress of 
the partnership towards its goals with particular attention to the start-up and first year implementation of the 
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cohort (1) school networks, April 2009 to May 2010. It draws upon data from teacher surveys, professional 
development questionnaires, and site visits to a sample of cohort (1) schools to assess early progress made in 
helping teachers use new content knowledge and instructional strategies to improve the quality of their 
classroom practice.  

Weshah et al. (2012) reported on a Child-Friendly School (CFS) initiative pilot project in Jordan. The aim 
of the project was to raise stakeholders' awareness of the Child Rights Conviction (CRC) in Jordan. The study 
was conducted by a joint team selected from public and private educational institutions by the Swedish 
International Development Cooperation Agency (SIDA) in co-operation with Lund University. Case study 
designs with mixed quantitative and qualitative tools were used to collect data from the target schools. The 
observed outcomes indicated that the stakeholders; principals, teachers, and supervisors at the target schools 
adopted what is so-called CFS environment. It enhanced their awareness, knowledge, skills and dispositions 
towards child-rights. Evidence obtained from teachers' materials showed that they started planning lessons and 
strategies to translate the principles of CRC into their own classrooms. Observations showed that students were 
very excited with the activation of their role in the learning process. They were able to translate the principles of 
CRC by writing short stories, writing and playing their own sketches and drawing their own pictures. School 
principals developed plans and practices to involve parents and local community leaders in school policy.  

English-language writing instruction in Jordan was assessed by Al-Jarrah and Al-Ahmad (2013) at three 
levels, namely primary and secondary state schools, a private school, and a state university. The researchers 
used tape-recorded interviews and class observations as primary tools of collecting data for the study. The study 
revealed a host of factors, internal and external, which have contributed negatively to students' acquiring the 
desired level of competence in English writing. Also, the results showed that students' desire to learn English 
has been 'refueled" because new communication technologies such as the internet, e-mail messaging, web-page 
authoring, and cyber-communication have been advanced.   

Tahaineh and Daana (2013) analyzed the motivation and attitudes towards learning English among 184 
female EFL college students in Jordan. The study investigated (8) domains that included variables such as 
parents' encouragement, interest in foreign languages, motivation intensity, degree of integrativeness, degree of 
instrumentality, attitudes to English, attitudes to English speaking people, and desire to learn. The results 
indicated that the subjects favored instrumental reasons for learning English, i.e. utilitarian as well as academic 
purposes. However, the integrative reasons such as learning English as part of the culture had the least impact 
on students' motivation to learn English. The results also showed high positive attitudes among the students 
towards the target language community.  

Al-Shaboul, Asassfeh, and Alshboul (2010) reported a study on the impact of gender, perceived language 
proficiency, and academic level on learning strategy use by 111 English-major EFL students whose native 
language is Arabic. The study used Oxford Strategy Inventory for Language Learning (SILL). The study 
revealed that females use strategies more frequently than do males. The results also showed that the higher the 
proficiency level of the students was, the more frequent strategy use was. The most prevalent among the 
different strategy types was metacognitive ones when the least was memory.  

Having reviewed some basic literature on the Jordanian EFL educational context, it appears that many 
researchers have been busy reporting studies on achievement in Jordanian public education and interesting 
initiatives where at the same time schools in disadvantaged areas are still marginalized. It may be a sad fact to 
find that not a single study was reported on what is happening in such schools in the country. The present study 
is an attempt to bring this issue to the surface by investigating the EFL problems in Jordanian disadvantages 
schools.  

 
Research Methodology: 

This study examines the perceptions and views of learners of English as a foreign language in some 
disadvantaged Jordanian schools. The population of the research was all Grade 10 male pupils (age: 16 years) 
enrolled during the first semester of the academic year 2012/2013 in North Badiah District in (67) schools 
estimated as (N=3015). A sample of (450) male Tenth Grade pupils were selected to represent (15%) schools in 
the area. A free composition task (in Arabic) was used to elicit the subjects' views and perceptions about their 
problems regarding their EFL learning situation. Eleven schools were selected out of the (67) schools in the 
North Badiah Directory of Education. The total estimated population of male students in this region was (3015) 
calculated as 67 (schools) x 45 (average number of students in class). The (11) schools were selected randomly 
from a list where every seventh name on the list was ticked. The sample for the study was (450) taken as a result 
of 11 (schools) x 45 (average number of students) calculation. This percentage of representation is therefore 
15% It is worth mentioning here that there are (631) schools in Jordan classified as "disadvantaged or "less 
lucky" scattered throughout the country mainly in rural and sub-urban populations. Officially, there are (35) 
Directorates of Education all of which include some disadvantaged schools. The choice of Grade 10 as a level is 
based on the consideration that it marks the end of the Basic Stage (Grades 1-10) after which students go to 
secondary schools with a variety of streams such as Literary, Scientific, or vocational branches. The mother 
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language of the students is colloquial Jordanian Arabic. Initially it was aimed to get free compositions in 
English but upon the students' requests and suggestions from some class teachers compositions were written in 
Arabic to allow for more free expression because their writing ability in English is almost non- existing. It 
turned out later that even their Arabic writing is so poor and unintelligible.       

Color coding was used to identify the main themes or key descriptors in the data as revealed in their free 
compositions. The analysis is qualitative and themes were listed under major domains. Themes were categorized 
as: Domains such as teachers, classroom environment, textbooks and materials, exams and evaluation. Each 
student's report was scanned and problems listed through highlighting relevant statements or phrases written by 
the students. Interesting quotes (in the form of short sentences or phrases after being translated into English) 
were taken. Abbreviations were used such as T for Teacher, St for student, Esp for especially, .E for English. Pr 
for pronunciation, Sp for speaking R for reading, Wr for writing, TB for teacher book The students' reports were 
manually scanned for key phrases indicating students' concerns.  The researcher actually read every word and 
each sentence, despite the bad handwriting and broken Arabic. No attempt was made at this stage to check 
variations or significant differences between subgroups because the aim was simply to get an overall picture of 
the situation of this marginalized group. Simple basic descriptive statistics was also used to obtain frequencies 
and percentages of the students who stressed certain key problems in their learning.  

 
Limitations of the Study: 

It should be acknowledged that this study was conducted only on the male subjects of Grade 10 students in 
the North Badiah region in Jordan. The study excluded female subjects for reasons of convenience and 
accessibility. Also, other Badiah areas were not included like Middle Badiah schools and South Badiah Schools 
all of which are worthy of study. However, it is assumed that Badiah regions have many characteristics in 
common and therefore this study will to some extent exemplify the Badia region as a whole. The study is also 
limited because it covered only Grade 10 students who are at the end of the Basic Stage of education. Other 
levels / grades do deserve coverage in future studies.  

 
Results:  

The essays of the subjects revealed that the subjects had four major concerns. These are shown in Table 1 
below: 

 
Table 1: Distribution of students' problems ranked by order  

Type of problem                                 Number % 
 

Teacher - related                                 385 85.55 
 

Classroom – related                            320 71.11 
 

Textbooks- related                              290                    64.44 
 

Exams – related                                   257                   57.11 
 

 
It is interesting to observe that the majority of the students' essays were centered on the teacher. Table 1 

above shows some numerical information about the distribution of the problems according to the number of 
students who opted to focus on them in their essays. Out of the (450) students surveyed, 85.55 % (n=385) all 
relating to teacher role and practices, from students' perspectives of course. It is also interesting or even 
astonishing to find that the great majority of the students' comments were carrying a negative tone. It seems that 
the students perceive their experiences as bitter. They have been very critical of the teacher's role in the 
classroom. Table 1 below shows that the teacher related problems came first accounting for 85.55 % of the 
sample. This is roughly more than three quarters of the students. It is a great majority indicating that the most 
pressing concerns were to do with the teacher's role, character, behaviors, and style of teaching. The second 
major theme of students' concerns was about the classroom. Out of the total number of the sample, 71.11 % 
(N=320) talked about their classrooms as problematic. Textbooks came in third rank as 64.44 % (N=290) of the 
sample mentioned them in their statements. At the bottom of the list, came the subject of exams which received 
mention from only (57.11 %) of the students (N=257). 

Now, looking at the results showing students' comments on the teacher we find that they evolved around 
what the teachers do in the class. The majority of students in this category talked about the theme of 
"explaining" as a major role in the teaching of English. The number of students who bitterly criticized the 
teachers' methods was (340) representing ( 88.31 %) of the students in this category.  

Table 2 below shows the ranking of themes within the teacher related variables. The majority of students 
focused on the methods teachers used in delivering their lessons. Another aspect of the teachers' factors 
involved "treatment" or indeed mistreatment which accounted for (76.62%) of the students' sample (N=295). 



Aust. J. Basic & Appl. Sci., 7(8): 269-284, 2013 
 

278 

This was followed by issues like Interaction / involvement which received comments from (57.14 %, N=220) 
students in the sample. The issue of teacher attitudes / character in the learning process came last in the ranking 
among the teacher related factors; (138) students (%=35.84) mentioned this aspect of learning as being 
problematic.  
 
Table 2: Distribution of teacher variables ranked by order 

Type of variable Number % 
 

Explaining / methods                          340 88.31 
 

Treatment / behavior 295 76.62 
Interaction / involvement                     220 57.14 
Attitudes / character                            138 35.84 

                                                             
 Total number of students in this category 385           
 
The qualitative analysis also showed the students' concerns in relation to the teacher's role. The students 

used expressions such as the following to describe their views about their teachers' methods: 
 "Teacher explains very fast…" 
 "Teacher does not write on board… He explains orally only…" 
 "Teacher explains or speaks in Arabic… It is better to have the lesson in English." 
 "Listening tapes are read out by teacher from the Teacher Book" 
 "Teacher does not use radio (recorder)" 
 "Teacher does not explain…" 
 "Little grammar is given…" 
 "Teacher does not run the class properly…" 
 "Teacher does not revise basics…"  
 "Teacher does not convey info appropriately…"  
 "Teacher does not teach us in a simple way…" 
 "Teacher is focusing on smart students only."  
 
The students also criticized the way their teachers treated them. Examples of the data illustrating this aspect 

of their learning English were: 
  "Teacher does not explain well… he shouts at students…"  
 "Teacher threatens to fail us…" 
 "Teacher does not treat us well like other teachers..." 
 "Teacher hates half the class.. if asked he shouts…"  
 Talking is not allowed…even in free times.." 
 "Class forbidden to go to bathroom…"  
 Teacher is always frustrating us…" 
 No students are allowed to talk in class.. 
 "When we ask… he does not answer.." 
 "….insulting less able students" 
 Teacher does not tolerate errors." 
 Teacher deals with students in a bad way." 
 "There is beating in class..." 
 
Thirty students chose to describe the attitudes of their teachers in critical expressions such as the following: 
 "Lack of interest or attention by teacher" 
 "Teacher wastes time" 
 "Teacher is not interested in getting students to understand" 
 "Teacher laughs at students if they make mistakes…" 
 "Teacher wants students to fail" 
 "Teacher is careless…..  Inconsiderate…" 
 "Teacher is being funny and silly… joking with students.." 
 "We need honest Teachers who are serious  in teaching" 
 "Teacher keeps de-motivating us.. he says you  are failing…" 
 "Teacher is rigid… he gets nervous.". 
 "Teacher is always punishing us and asks us to do homework…" 
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220 of the students (57.14 %) commented on their teachers by using expressions criticizing lack of 

involvement and interaction in their English language classes. These are some of their statements:  
 " …there is no communication with students"  
 "…he does not give chances for participation" 
 Teacher does not interact with students…" 
 "When we ask.. he does not answer.." 
 
From the above findings, we clearly notice almost total dissatisfaction with the teachers of English. The 

students were quite critical and even cynical commenting on their teachers' behaviors.  
The second domain of students/ interest was on the classroom. Table 3 below shows the numerical results 

indicating the distribution of the variables in this area. The majority (86.87 %) of the students were critical 
towards their classroom environment. Almost two thirds of this group (67.18 %) criticized the physical 
conditions in which they learned EFL. A less number of the students (58.12 %) were unhappy about the 
behaviors of their colleagues. 

 
Table 3: Distribution of classroom related variables 

Variable Number % 
 

Class size                                  278 86.87 
Physical resources                    215 67.18 

 
Students' behaviors                  186 58.12 

                              
 Total number of students in this category  320 
 
What follows are some illustrative examples of the students' statements: 
  "We can't learn in these large classes…. " 
 "We need computers in the class" 
 "Class environment is not motivating…"  
 "No cleaning…."  
  "We need smaller numbers of students in class.." 
 "We need Internet… and computers. in class" 
  "There are no recorders…"  
  "We have no references…" 
  "There is bad ventilation… we need more windows and ACs are needed!!!" 
 "We want to find an atmosphere suitable for study" 
 "Some students are asleep…" 
 "Some students disturb the class…administration must remove noisy students…."  
 "Bad seating arrangements in class" 
 "Some students are trouble makers in class" 
 
The textbook-related statements came from (290) who made (12.44 %) of the sample. The following table 

shows the distribution of the concerns regarding this aspect of the EFL learning process.  
 
Table 4: Distribution of textbook - related variables ranked by order 

Variable Number % 
 

Boring 268 92.41 
 

Difficult 240 82.75 
 

Lacking of skills                       126 43.44 
 

Too much content                     98 33.79 
 

 
 Total number of students in this category     290 
As shown in the table, it is clear that the vast majority of students in this group were critical of the 

textbooks in the sense that they were viewed as "boring". A less percentage (82.75 %) said they were "difficult" 
and some other students (43.44 %) reported that their books lacked skills. A percentage of (33.79 %) said the 
books had too much content in them. The following are examples taking from the corpus data: 



Aust. J. Basic & Appl. Sci., 7(8): 269-284, 2013 
 

280 

  "The textbook is too long… … long materials…" 
 "Students are weak in reading and writing…"  
 "I can't cope with it… we wish to make the book simpler…"  
 "Level of textbook…is too hard content very hard…".  
 "Too many texts… shorten the book…"  
 Too many rules  of grammar… textbook grammar is accumulating" 
 "Grammar is not explained in book…" 
 Some exercises are difficult… book is higher level…"   
 "We need conversation…. focus on conversation please"" 
   "The book is not suitable to our minds… We are not geniuses in E…"  
 "Topics not related to life… all illusions…"  
 "Book does not focus on grammar." 
 
Exam–related statements were given by a percentage of students (57.11 % N=257) in the sample. The 

majority of students (72.37 %) described their EFL school exams as "hard" while other students 54.47 % said 
time was not enough. A less percentage of this category of students 44.74 said their books they were grammar 
focused. Table 5 below shows these results.    

 
Table 5: Distribution of exams – related variables 

Variable   Number % 
Hard   186 72.37 
Time not enough                   140 54.47 
Grammar focused                 115 44.74 

               
 Total  number of students in this category    257    
 
The qualitative expressions are exemplified by the following: 
 "I swear by God that I did not understand a single grammar rule throughout the year." 
 "Exams should be printed…on the state's budget…  Some questions or ideas in exams are outside the 

curriculum (textbook)… exams hard.. not relevant to book…"  
 "Exam is hard… long… most students don’t understand anything in exams…" 
 "I cant understand exam questions.". 
  "Exams are not suitable.."  
 "Some exam questions I don’t understand…". 
 "Not enough time in exams…" 
 "Some exams nobody has passed…"  
 "Fear in final exams… we don’t understand English…."  
 

Discussion:  
Many issues arise from this study. Looking at the results, it is clear that these students have been very 

critical about their learning environments. The positive statements were very few in comparison with the 
overwhelming majority of the statements uttering serious complaints and criticisms. It seems that the problem 
number one for these students is their teachers. Teacher-related issues were mentioned by (385)  students and 
that represents (85.55 %) of the sample. This is a serious finding by all means. The teacher is being shown as 
their major source of concern. The students appear to have bitter experiences dealing with their teachers of 
English. The qualitative statements reveal the degree of frustration that these students are feeling.                

In fact, teacher as a word was mentioned by the majority of the sample. This clearly shows the importance 
of the teacher in the learning process. This raises serious questions about the abilities and competencies of the 
teachers in presenting the language tasks in textbook. Students generally expect teachers to explain. The word 
"explain" was very frequent in their discourse. The medium of instruction is officially English but some teachers 
use English all the time while others use L1 all the time. Further research is needed to clarify what actually 
happens in the classroom. Teachers of English need to know how to motivate their students to learn. But this is 
still a challenge especially that they do not see any pragmatic or utilitarian ESP purpose around. The learning 
process may appear dull or meaningless to the students as the element of purpose is missing. It is also worth 
noting is that the students feel the lack of participation; some desire to be involved in the learning of this new 
foreign language which they tend to describe as "new' and "important”. 

It is interesting how students perceive the role of the teacher in the classroom. They can observe the 
physical status or energy of the teacher and make comments about his being tired. He gives himself a break by 
not teaching. Maybe teacher loads are big and this requires investigation or maybe they travel from distant 
places everyday. It is also interesting that students see a difference between traditional ways of teaching and 
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modern ways; perhaps they can feel the status quo while their colleague peers in city areas receive advanced 
methods. Students seemed to be obsessed with grammar rules or meaning of words. Maybe they see vocabulary 
and grammar as the main keys to good learning which is a traditional heritage of teaching world wide. 

I am not aware of available research studies on Jordanian teachers of English use of English in the class, but 
I can envisage many difficulties using English itself among the teachers. Therefore, we can raise questions about 
the readiness of such teachers to use English in the first place and this may explain why they resort to Arabic. If 
the teacher is bored or tired, what can we expect from him and how would students react? Also, students 
perceive learning as information so they measure what the teacher does by the amount of new information given 
rather than skills and actual language use practiced. In Jordan, most teaching and learning is teacher-centered. 
The teacher does it all! Despite embracing Communicative Methodology officially, the teacher is still the main 
player in the process. Teachers are mainly novice because experienced teachers do not go to rural or Badia 
schools.  

It seems clear from the results of the study that a substantial portion of the Jordanian society is still 
suffering from being marginalized educationally. It is also obvious that the process of learning English in many 
Jordanian places is still a major challenge despite the constant efforts aspiring to promote language learning in 
the Kingdom.  Insights from the previous literature always suggest that English is a prestigious language and 
that it occupies an important place in the society. However, more studies are still indicating the challenging 
nature of this foreign language. It also appears that many efforts have been taking place to improve educational 
standards across the country, and (ERfKE) is a good case in point. But, there is no clear evidence that rural or 
Badiah regions are gaining benefits from such a project.  The studies that have been reviewed in this paper show 
research results relating to advances in technology introduction in schools, but it is not clear if these initiatives 
have targeted the disadvantaged schools in the country.   

It can be fairly said here that if EFL learning is still problematic, the situation in rural and Badiah regions is 
even worse. It appears clearly from the results of this study that a large number of Grade 10 students cannot 
write a short paragraph in English and that is why they preferred to express their views in Arabic. But it is also 
distressing to note here that even their writing in Arabic, their mother tongue, leaves so much to be desired. The 
schools involved in this study were selected from the list that is officially called "Schools with Special 
Circumstances" which is a euphemism for describing them as truly "Unlucky" or "marginalized" or 
"disadvantaged". The number of such schools in 2011 is (631) (18.3 %) out of (3343) public schools. Some of 
these schools still don’t have electricity supply. These schools are scattered across the rural and Badiah regions 
where the population is quite poor.  

The major concern among the students surveyed in this study was found to be about the teachers of English. 
It seems that despite the calls to modernize the language teaching process, the traditional methods of instruction 
are still being widely used. It is also sad to find that the needs of learners are not being taken care of. The 
classrooms are still crowded (average size is 45) and nowadays it may be worsening because of the flux of 
Syrian, Iraqi refugees. The facilities are still poor and students-centered learning is not yet embraced in 
disadvantaged schools. This comes in contradiction with initiatives such as (ERfKE). It would be difficult to 
accommodate statements like the following cited in Mubaslat, 2012): 

"Over the last decade, there has been a shift away from the conventional teaching and learning to modes 
where the Internet now plays a key role. E-learning is increasingly forming an integral part of course delivery 
and instruction, and is reshaping traditional learning worldwide". Basic Stage level students are expected, 
according to the official curriculum document (cf. Jayyusi et al. 1990), to be proficient at a number of skills in 
English such as writing error free essays, and speaking communicatively in a wide range of situations with a 
native like competency. But the reality in disadvantaged schools tells us that students can hardly use English in 
any way acceptable. They can hardly write even in their native language, i.e. Arabic.  

We may agree with Rababah (2003) that weakness in learning English in Jordan may be due to 
inappropriate methods of teaching or learning styles. We could also blame the physical learning environment 
that might be lacking proper requirements. Or we may blame the motivation among both teachers and learners 
of English. Language teachers do find large classes to be problematic (Coleman, 1989). The results of this study 
indicated dissatisfaction among students with the class size in their schools. This is exasperated by the problem 
of troublesome classroom behavior (cf. Beaman, Wheldall, and Kemp (2007). This is a major concern not only 
to teachers but also to the learners themselves as it affects the learning process negatively. 

The qualitative analysis of the students' reports showed that the students were basically unhappy about the 
teachers' methods. It is clear that the students expect their teachers to "explain" the materials more and easier. 
They cannot follow and technology is lacking even in its basic formats such as cassette recorders or radio sets. 
They want better explanation of grammar, vocabulary, and reading content. They want revision and recycling of 
past materials to enhance their learning. On the attitudinal level, it is worrying to find that the sample of students 
were very critical and cynical about how their teachers treated them.  Bitter complaints were reported by the 
students regarding behaviors of their teachers. These behaviors included threatening, beating, insulting, not 
allowing talk or even going to bathroom, not answering questions raised by students. The students characterized 
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their teachers as rigid, de-motivating, funny, and inconsiderate. This clearly shows inappropriate teacher 
preparation and lack of motivation among the teachers. In such circumstances, it would be very difficult to 
expect acceptable standards of EFL learning to be achieved.  

On the other hand, the classroom learning environment received heavy critical comments from the students 
surveyed. The social atmosphere appears negative in the students' reports. There is a sense of frustration and 
resentment among the students towards the teacher in general. A lack of understanding prevails. The classroom 
is compared to a prison. Many things are not allowed even basic physiological needs such as going to the 
bathroom. The number of students in the classroom is generally big and that affects students' learning 
negatively. Students mentioned bad ventilation in their schools and begged for more windows let alone air 
conditioning which may be a dream for them. Students were reportedly sleepy or asleep! They criticized the 
seating arrangement in some cases. The cleaning standards were also mentioned. Computers, internet, recorders, 
and other media usually recommended for language learning were reported as missing. The textbooks were seen 
as either long or boring. They complained about the level of difficulty in their textbooks. In some case, the 
textbooks had too many texts. The topics were seen as not relevant and allusive. Grammar is not explained in 
the books. It is clear that they want simpler books taking their levels into account. The exams were also 
criticized by many students. It is true that exams may be seen world wide as necessary evil, but in this case they 
were viewed as hard or unsuitable to their modest levels.     

 
Concluding Remarks And Suggestions:  

This study tackled a seemingly very serious issue in foreign language learning with particular reference to 
the Jordanian situation. One may fairly conclude that there is a major sector of education that is labeled 
"unlucky" or "disadvantaged" or "schools with difficult circumstances". Whatever the term, the situation is quite 
bad and calls for urgent intervention from many elements of the society. It is clear that the teacher in these 
schools is the major source of concern to the students. Therefore, the Ministry of Education is called to take all 
necessary measures to reform the status quo. All aspects of the teacher's role should be revisited and corrected. 
Maybe special programs of teacher education should be introduced. The socio-economic situation of these 
teachers should be reviewed. Perhaps more incentives should be considered for teachers of English who opt to 
teach in rural or remote Badiah schools. The school and classroom environment should also receive ample 
attention. It is just unfair that many of these schools are not supplied with electricity or basic equipment for 
learning. The textbooks may not be the same as textbooks used in other schools. Perhaps textbooks for these 
schools can be designed with the needs and interests of these populations in mind. More research is suggested to 
explore other aspects of the educational and EFL scenario in the Badiah region and indeed all other 
disadvantaged schools in the country.    
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