
Australian Journal of Basic and Applied Sciences, 9(11) May 2015, Pages: 718-722 

 

 

ISSN:1991-8178 

 

Australian Journal of Basic and Applied Sciences 
 

 

 

Journal home page: www.ajbasweb.com 

 

 

   

Corresponding Author: Nasim Elyasi Soren, Department of Linguistics, Osmania University, Hyderabad, India 

Promises and Difficulties of Linguistics With Popular Dictionaries 
 
Nasim Elyasi Soren 

 
Department of Linguistics, Osmania University, Hyderabad, India 

 
A R T I C L E  I N F O   A B S T R A C T  

Article history: 

Received 12 March 2015 
Accepted 28 April 2015 

Available online 1 June 2015 

 

Keywords: 

Difficulties of Linguistics, Popular 

Dictionaries. 
 

 To organize the classes of primary school for the English classes and to provide 

feedback onstudent writing, should invoke it as a televised talent show where the 
videotape subjected to detailed linguistic ethnographic analysis. This hypothesis 

focused on the difficulties of flattened consensus in favor of importing beloved 

dictionary into classrooms by means of engagingstudents and comprehension  
offacilitating student. To reach this goal,  lecturers and students as well, drew on and 

managed the possibilities of posed by the mixing of X Factor and homeroomfeedback 

utterance genres are investigated. Although, to heightened student involvementand 
remarkable changes in homeroom interactional patterns the concatenation of X factor 

needed and its overall effect on occasion for student learning wasmixed.The paper 

proposes a conceptual framework for contrasting utterances genres and for examining 
the realization ofthese genres in homeroom interaction. 
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INTRODUCTION 

 

 Much of the literature on adult reading has 

examined the processes underlying skilled reading 

without considering developmental constraints. That 

is, it has been assumed that once the skilled reading 

system has reached its ―final‖ state, it does not matter 

much how it actually got there. Such a way of 

thinking ignores the possibility that different words 

may acquire different kinds of representations in the 

course of language development. Instead, it is often 

assumed that the ―final‖ representations underlying 

skilled reading are identical across all words in terms 

of their orthographic and phonological specification. 

Computational models that code all words, according 

to the same representational scheme are good cases 

in point (e.g., Coltheart, Curtis, Atkins, & Haller, 

1993; Coltheart& Rastle, 1994; Grainger & Jacobs, 

1996; McClelland &Rumelhart, 1981; Ziegler, Rey, 

& Jacobs, 1998).As a consequence, smaller segments 

such as syllables, rimes, and ultimately phonemes 

become represented (Fowler, 1991; Goswami, 2000; 

Metsala & Walley, 1998; Swan & Goswami, 1997a; 

Walley, 1993). This segmental restructuring does not 

occur in an all-or-none systemwide fashion, but on 

an item-by-item basis (Metsala, 1997a). Some words 

would experience more pressure to develop well-

specified segmental representations than others. 

Thus, in contrast to the adult perspective, the 

developmental perspective naturally predicts that 

different words can acquire different kinds of lexical 

representations during the course of development. 

 The base is the economic structure of society at 

the given stage of its development. The 

superstructure is the political, legal, religious, 

artistic, philosophical views of society and the 

political, legal and other institutions corresponding to 

them. 

 Every base has its own corresponding 

superstructure. The base of the feudal system has its 

superstructure, its political, legal and other views, 

and the corresponding institutions; the capitalist base 

has its own superstructure, so has the socialist base. 

 If the base changes or are eliminated, then, 

following this, its superstructure changes or are 

eliminated; if a new base arises, then, following this, 

a superstructure arises corresponding to it.In this 

respect language radically differ from the 

superstructure. Take, for example, Russian society 

and the Russian language. In the course of the past 

thirty years the old, capitalist base has been 

eliminated in Russia and a new, socialist base has 

been built. Correspondingly, the superstructure on 

the capitalist base has been eliminated and a new 

superstructure created corresponding to the socialist 

base. The old political, legal and other institutions, 

consequently, have been supplanted by new, socialist 

institutions. But in spite of this the Russian language 

has remained basically what it was before the 

October Revolution.It cannot be otherwise. Language 
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exists, language has been created precisely in order 

to serve society as a whole, as a means of intercourse 

between people, in order to be common to the 

members of society and constitute the single 

language of society, serving members of society 

equally, irrespective of their class status. A language 

has only to depart from this position of being a 

language common to the whole people, it has only to 

give preference and support to some one social group 

to the detriment of other social groups of the society, 

and it loses its virtue, ceases to be a means of 

intercourse between the people of the society, and 

becomes the jargon of some social group, 

degenerates and is doomed to disappear.In this 

respect, while it differs in principle from the 

superstructure, language does not differ from 

instruments of production, from machines, let us say, 

which are as indifferent to classes as is language and 

may, like it, equally serve a capitalist system and a 

socialist system.There is no reasonable equation that 

we can apply to any group of complex language 

factors, nothing that permits us to say "X + Y+ Z 

means that this sentence is too difficult for these 

users". Such evaluation remains more in the realm of 

an art than a science: it depends upon sensitivity, the 

direct contact with particular speakers which text-

book writers don't have, and experience. 

 

 
 

Fig. 1: A realization of word-initial English /s/ excised from a token of ‗sodas‘ as produced by an adult male 

      speaker. 

 
 

 I can offer one encouraging comment from my 

own observation: where the intrinsic content of 

material is of great personal interest to the end-user, 

the level of structural complexity can often be 

escalated without destroying the message.Think of 

the analysis below as a mental starter kit. What is 

difficult for particular students will depend upon 

their stage of English acquisition at a given time. The 

kind of fascinating work being done by Pienemann 

and Johnston ( 1986) through Adult Migrant 

Education Services (AMES) in Sydney may 

eventually make it easier for us to be clearer about 

the acquisition stages learners are at. 

 Briefly, these researchers propose that language 

acquisition processes divide into developmental and 

variational features. Developmental features are 

acquired in a particular sequence while variation 

features are much more personal, depending upon 

things like attitude to the host culture. Taken 

together, these two types of features mean that there 

are many possible paths to successful language 

acquisition. Nevertheless, the developmental element 

has allowed Pienemann and Johnston (after Clahsen, 

1984) suggest an order of complexity for the mental 

processing of language. It is as follows: 

1. Single words only. 

2. W X Y Z canonical order. 

3. (W) X Y (Z) initialization/finalisation. Final 

elements can be moved into initial position or vice 

versa; that is, from salient position to salient position. 
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4. W X (Y) Z semi-internal permutation. Internal 

elements are permuted, but only into a salient (initial 

or final) position. 

5. W (X) (Y) Z fully internal permutation. Salient 

positions are no longer used as a means of orientation 

for permuted elements. 

 Although I suspect that the whole truth may be 

rather more subtle than 1 to 5 above, the general 

approach is very promising. Pienemann and Johnston 

are looking for ways to use this "complexity list" as a 

tool for assessing the L2 development of AMES 

students. For reasons that I won't go into, they argue 

that it has great value where measures such as the 

ASLPR (Australian Second Language Proficiency 

Rating) fall down. 

 

Research Methods: 

 The episode investigated in this article is drawn 

froman extended case study (cf. Burawoy, 1998) of 

proceduresof continuity and change in homeroom 

interaction.Dataanthology involved seeing and 

videotaping of 73ability to read and write lessons in 

seven upper primary homeroomand a professional 

development intervention plan to patronize and 

support dialogic upbringing, determined broadly as 

―an upbringing that exploits the power of talkto 

engage and facet children‘s meditation and 

learning,and to secure and raise their 

comprehension‖(Alexander, 2008, p. 92). 

 In this paper, we focus onone lesson from the 

corpus of data. In what follows, webriefly explain the 

research site;discuss case option,including situating 

the focal episode withindoors our overallcorpus; and 

elaborate the methods employed in analyzingthe 

focal episode. 

 

Abbeyford Primary School: 

 Abbeyford (a pseudonym) is a relatively large 

associationincipient school in East London, 

England.chose to work in this region because the 

Local powerhas a long-standing interest in dialogic 

pedagogy anda chronicle of developing and 

implementing pedagogicalinnovations.A eldest Local 

Authority consultant recommendedAbbeyford 

Primary on arithmetic of its highlyregarded, stable, 

and practiced teaching staff andleadership team.plus, 

the staff had positive experiencesin a previous 

intervention and were keen toexperiment with their 

operation.School handling andinstructors were under 

significant pressing to reversethis downward trend, 

and success in the standardizedevaluations task 

(SAT) tests and the upcoming 

governmentalinspection were a major interest for 

all.Ms. Leigh, the instructor appearing in this paper, 

hadbeen instructor for 11 years and also served as 

assistanthead teacher and literacy coordinator. She 

was recognizedby the Local power as a leading 

instructor forthe aims of filming exemplary 

lessons.Likewise,we hold her in very high regard, as 

a highly motivatedand reflective instructor who 

subtly draws her studentsinto meaningful literacy 

practices while at the same timesatisfying national 

curriculum provisions.Over anine-month period, we 

visited Ms. Leigh‘s homeroom 13times. Her lessons 

were always yummy and enjoyable,and often 

innovative in their integration of music, visualaids, 

noncurricular texts, and demonstrative 

proficiencywith the official curriculum. It is 

unfortunate that thepositive emotional tenor of her 

homeroom cannot be adequatelycaptured in the text 

or even video recordings.Leighworks and against the 

boundaries of which she is pushing,and (b) Ms. 

Leigh was herself climacteric of many ofthese 

operations in discussions about the episode with 

usand with the other instructors. 

 

The X Factor Episode: 

 Throughout the fieldwork we selected episodes 

thathighlighted subject related to dialogic upbringing 

or interactionalchange for use in breathtaking 

individualand group feedback discussions with the 

participatinginstructors.The lesson examined in this 

paper wasamong those selected, in the first instance, 

as basis fora one-to-one feedback dialogue with 

Ms.Leigh inmid-March 2009; 10 weeks later, the X 

Factor episodewas discussed in a seance with all 

seven participatinginstructors.We were drawn to this 

episode for a number of reasons. 

 First, it demonstrates relatively positive 

practice—forexample, students are actively 

occupied, authority isdecentralized (without loss of 

control),and multiplelandscapes on story writing are 

drawn out in thediscussion—yet also poses 

pedagogical problems fromwhich the instructors can 

learn (e.g., how to shift from specificfocus and 

feedback on one student‘s work to generalaxiom and 

insights relevant to the entire class).Second, the 

extractive captures well a set of issues relatedto 

assessments of student writing, which had 

repeatedlyemerged in our field notes, and which we 

wished to investigatewith the instructors.Third, the 

episode displaysconsiderable shifts in interactional 

patterns, includinghigh occurrences of extended 

student utterances andstudent–student exchanges (not 

directly mediated bythe instructor).Finally, we were 

interested in exploringwith the instructors the 

supposition that importing discoursegenres from 

outside of school can be an efficientway of changing 

homeroom interactional norms. 

 

Analysis: 

 The methodological frame for loss of data in 

thisstudy is linguistic ethnography, an emerging 

schoolin social knowledge in the United Kingdom 

that seeks tointegrate ethnography‘s openness and 

holism (amongother advantages) with the insights 

and rigor of linguistics(Rampton et al., 2004; 

Tusting&Maybin, 2007).Ina sense, this combination 

constitutes a move to tie downethnography (and open 

up linguistics), ―pushing ethnographytowards the 
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loss of clearly delimitableprocesses, increasing the 

amount of reported data thatis open to garble,looking 

to saturate local description with analytic 

frameworks drawn fromoutside‖ (Rampton et al., 

2004, p. 4). Linguistic ethnographersdraw upon and 

combine analytic techniquesfrom a diversity of 

approaches to the study of language,relationship, and 

society, including the ethnographyof relationship, 

interactional social linguistics,linguistic 

anthropology, conversation analysis, criticaldiscourse 

analysis, and multimodality. 

 
Table 1: Rate per Hour in Episode, Corpus, and National Sample. 

Discourse move X Factor episode 
Average in Ms. 
Leigh‘s lessons 

School corpus 
average 

National average 

Open questions 40 22 18 14 

Closed questions 18 16 55 27 

Probe questions 89 28 32 20 

Uptake questions 2 0 6 7 

Elaborated feedback 10 24 14 0 

Nonelaborated feedback 1 32 75 0 

Student response to student 106 10 5 0 

Student questions 24 5 2 0 

Student participation 
(duration) 

43.5 28 30 350.9 

Average length of student 

move (in seconds) 
208 6.2 5 5 

 

 

 
 

Conclusion: 

 The introduction of X Factor led to a resonance 

of involvement of approximately the entire class, 

especially in the start of the episode. Students were 

given the opportunity to inhabit disparate kinds of 

roles. Harry rose to the opportunity, performing for 

the class and winning their appreciative laughter. His 

unconventional role as ―X Factor contestant‖ granted 

him nonstudent interactional concessions (e.g., 

standing up, nominating students, interrupting). 

William has also takepart actively in this 

unconventional discourse genre—he spoke out of 

turn and was extremely active nonverbally. He was 

reprimanded once (line 172, at a point where Ms. 

Leigh had moved into a customary homeroom 

recitation), but otherwise his exuberance was tacitly 

accepted by the instructor. Not all of the students 

took part in this alternative interactional order, 

however. Although some students participated 

actively in the lesson—bidding enthusiastically for 

turns, self-selecting, gesturing, engaging other 

students in dialogue—others had to be drawn 

(sometimes reluctantly) into the conversation with 

the teacher. In this class, the more active students 

were generally male (though this was not the case in 

other homeroom observed during the study). In a 

feedback discussion based on this extract, Ms. Leigh 

commented, ―There‘s more or less a 50–50 split 
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among girls and boys, so it‘s not as though, 

physically, they should dominate the chamber more 

or, proportionately, they would have more viewpoint, 

but it does tend to be the boys who talk more about 

their writing than the girls.‖ 

 

REFERENCES 

 
Hulme, C., J.R. Malatesha (Eds.),  Reading and 

spelling: Development and disorders (pp: 69-86). 

Mahwah, NJ: Erlbaum. 

Goswami, U., 1997. Rime-based coding in early 

reading development in English: Orthographic 

analogies and rime neighborhoods. In 

Goswami, U., 1999. Causal connections in 

beginning reading: The importance of rhyme. Journal 

of Reading Research, 22: 217-240. 

Goswami, U., 2000. Phonological 

representations, reading development and dyslexia: 

Towards a cross-linguistic theoretical framework. 

Dyslexia, 6: 133-151. 

Goswami, U., P.E. Bryant, 1990. Phonological 

skills and learning to read. Hillsdale, NJ: Erlbaum. 

Goswami, U., J.E. Gombert, L. Fraca de Barrera, 

1998. Children‘s orthographic representations and 

linguistic transparency: Nonsense word reading in 

English, French, and Spanish. Applied 

Psycholinguistics, 19: 19-52. 

Grainger, J., A.M. Jacobs, 1996. Orthographic 

processing in visual word recognition: A multiple 

read-out model. Psychological Review, 103: 518-

565. 

Kavanagh, J.F., I.G. Mattingly, 1972. Language 

by ear and by eye: The relationships between speech 

and reading. Cambridge, MA: MIT Press. 

Kirtley, C., P. Bryant, M. MacLean, L. Bradley, 

1989. Rhyme, rime, and the onset of reading. Journal 

of Experimental Child Psychology, 48: 224-245. 

Lundberg, I., J. Frost, O.P. Petersen, 1988. 

Effects of an extensive program for stimulating 

phonological awareness in preschool children. 

Reading Research Quarterly, 23: 263-284. 

McClelland, J.L., D.E. Rumelhart, 1981. An 

interactive activation model of context effects in 

letter perception: Part 1. An account of basic 

findings. Psychological Review, 88: 375-407. 

Metsala, J.L., 1997a. An examination of word 

frequency and neighborhood density in the 

development of spoken-word recognition. Memory 

& Cognition, 25: 47-56. 

Metsala, J.L., 1997b. Spoken word recognition 

in reading disabled children. Journal of Educational 

Psychology, 89: 159-169. 

Metsala, J.L., A.C. Walley, 1998. Spoken 

vocabulary growth and the segmental restructuring of 

lexical representations: Precursors to phonemic 

awareness and early reading ability. In J. L. Metsala 

& L. C. Ehri (Eds.), Word recognition in beginning 

literacy (pp: 89- 120). Hillsdale, NJ: Erlbaum. 

Percival, B. Donald and Andrew T. Walden, 

1993. Spectral analysis for physical applications: 

Multitaper and conventional univariate techniques. 

Cambridge University Press, Cambridge, UK. 

Shumway, H. Robert and David S. Stoffer, 2006. 

Time series analysis and its applications. Springer 

Texts in Statistics. Springer, 2nd edition. 

Slepian, David and H.O. Pollak, 1961. Prolate 

spheroidal wave functions, Fourier analysis, and 

uncertainty—i. Bell System Technical Journal, 40: 

43–64. 

Slepian, David, 1964. Prolate spheroidal wave 

functions, Fourier analysis, and uncertainty—iv: 

Extensions to many dimensions; generalized prolate 

spheroidal functions. Bell System Technical Journal, 

43.3009–3058. 

Thomson, J., David, 1982. Spectrum estimation 

and harmonic analysis. Proceedings of the IEEE, 

70.1055–1096. 


