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 Background: The child with autism often finds it difficult to develop and maintain 

social relationships and cooperative actions with peers. However, the extent to which 

parental involvement in the education and psychosocial adjustment of such children 
helps them maintain social relationships and cooperative actions with peers remains 

unknown. Objective: The major purpose of the study was to examine the extent of 

parental involvement in the academic and psychosocial adjustment of children with 
autism. Methodology: The study adopted a case-study design. The sample consisted of 

thirty-eight parents of children with autism in Therapeutic Day Care Centre in Enugu 

State, Nigeria. Parental Involvement on Academic and Psychosocial Adjustment 
Questionnaire was used as the instrument for data collection. Data was analyzed using 

mean and standard deviation. Results: The findings indicate that parents are involved in 

the academic and psychosocial adjustment of their children with autism to a low extent. 
They send their children to school and provide them with writing materials but do not 

provide a stimulating learning environment for them at home, and they rarely take the 

children on outings. But parental involvement in the academic and psychosocial 
adjustment of children with autism can help such children grow academically and also 

develop appropriate psychosocial relationships in life whereas low involvement of 

parents might bring about underachievement and maladjustment in children with 
autism. Conclusion: The researchers concluded among other things that there should be 

partnership between parents and professionals in autism management for proper 

treatment and interventions for children with autism. Teachers should liaise with 
parents to help the child develop appropriate social and academic skills. Awareness 

programmes should be conducted for children with autism.  

 

INTRODUCTION 

 

Autism is a developmental disorder. It usually occurs during the first three years of life as result of a 

neurological disorder that affects the brain functioning and interferes with the development areas of the brain 

that control verbal and non verbal communication, social interaction, sensory development and cognition 

(American Psychological Association, 2000).  Lal (2005) views autism as a developmental disability affecting 

verbal and non-verbal communication and social interaction, often noticeable before the age of three. Lal stated 

that autism adversely affects a child’s educational performance, and some characteristics peculiar to autism 

include engagement in repetitive behaviour, stereotyped movements, resistance to environmental change, and 

unusual responses to sensory experiences.  
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The child with autism usually finds it difficult to develop and maintain social relationships and cooperative 

actions with peers.  Accordingly, Bauminger and Kasari (2000) observed that children with autism experience 

poor social support and loneliness more than their typically developing peers. Another challenging characteristic 

of children with autism is the problem with language, speech and communication in that they experience delay 

in the development of spoken language. While some may never learn to speak others may use speech 

inappropriately. Some may use monosyllable to communicate and the little or no functional speech they possess 

pose serious difficulty for teachers because impairment in communication   has been linked to an increased 

challenging behaviour and reduced opportunities for school involvement (Sigafoos, Arthur-Kelly and 

Butterfield, 2006).  The difficulty in communication  adversely affect the child’s academic and psychosocial 

adjustment since communication has been correlated with various aspects of education and development such as 

socialization and academic performance (Koegel, Matos-Fredman, Lang and Koegel, 2011).  Additionally, other 

challenges could stem from the child’s inability to sustain interactions, take turns, persevere on topics or 

activities and identify, and interpret emotions (Rao, Beidel and Murray, 2008). Children with autism find it 

difficult to understand other people’s emotions, often manifest temper tantrums, aggressive behaviour, destroy 

property, indulge in self-injurious behaviours, experience anxiety, depression and other affective moods 

(Matson, Wilkins and Macken, 2009). These challenges can affect the child’s academic performance and social 

adjustment.  The child, therefore, requires more parental attention, understanding, and involvement for them to 

adjust properly (Smith, 2007). 

Adjustment, according to Good in Raju and Rahamtulla (2007), is the process of finding and adopting 

modes of behaviour suitable to the environment or the changes in the environment. Adjustment refers to an 

individual’s effort to get along well in the environment irrespective of any form of difficulties. From the 

researchers’ experience, children with autism in Enugu state experience some adjustment difficulties. Their 

unique characteristics impair their social relationship and academic adjustments. An interview with the teachers 

in Therapeutic Day Care Centre, Enugu, which is the major school where children with autism are educated in 

the State indicate that majority of the children in the school diagnosed with autism  have intellectual disabilities 

which adversely affect their academic and psychosocial development. They experience loneliness, depression 

and tantrum. The teachers also reported that these children require more time, effort and additional instruction 

for them to perform well academically and also learn the social skills. The children further require the 

collaborative effort of the teachers and the parents to ensure that the skills acquired by the children in school are 

consistently practiced at home and other settings outside the home. This therefore, calls for parental involvement 

in the academic and psychosocial adjustment of the children. 

Parental involvement is the amount of participation a parent has in terms of the child’s life and schooling 

(LaBahn, 1995). This involvement could be in form of communicating regularly with teachers, helping the 

children in their assignments and home work, attending parent-teachers’ meetings, provision of children’s 

school materials, volunteering in the classroom, visiting the child on open days, and learning some skills that 

they can teach the child at home (Dardig, 2008). Tuckman (2004) stated that parents could be helped through 

training programmes to acquire skills that will enable them to be more helpful to their children. Parental 

involvement is critical for the psychosocial and academic adjustment of the child with autism (Smith, 2007). 

When parents are actively involved in their children’s education, they have opportunities to understand their 

child’s strengths and weaknesses, make provisions for early interventions, and provide for the educational needs 

of the child.  In this regard, Dworetsky (2004) noted that, when parent involvement is high, student alienation is 

lower, and pupil’s achievement is enhanced.  Henderson and Mapp (2002) identified other benefits of parental 

involvement to include better attendance in school, higher academic performance, better social behaviours, 

greater ability to adapt to change, and more involvement in extracurricular activities.  

 Despite the importance of parental involvement in the education and psychosocial adjustment of children 

with autism, no study has investigated the extent parents are involved in the academic and psychosocial 

adjustment of children with autism especially in Enugu state where there is still lack of awareness and 

knowledge of autism (Bakare, Ebigbo, Agomoh and Menkiti, 2008). The poor knowledge and awareness can 

compromise interventions and care given to children with autism. These issues are compounded by 

misconceptions about the causes of autism and how it can be managed by parents. Osunkoti (2011) stated that 

many parents are not aware of the causes and good management strategies for children with autism. As a result, 

they most times, compare children with autism to witchcraft and do deny them opportunities of living normal 

lives. These beliefs and misconceptions could affect the attitude of parents toward the child with autism and 

invariably the extent of their involvement in the issues that concern the child. Ozoji (2005) observed that such 

pessimistic attitudes are often subtly or overly expressed in ways parents talk about children with autism, and 

the provisions they make for their successful participation in the general education curriculum. To this end, the 

objective of the current study is to investigate the extent of parental involvement in the academic and 

psychosocial adjustment of children with autism in Enugu, Nigeria. The study sought answers to the following 

research questions: (i) To what extent are parents in Enugu State involved in the academic adjustment of their 

children with autism? (ii) To what extent are parents in Enugu State involved in the psychosocial adjustment of 
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their children with autism? (iii) What are the strategies for promoting parents involvement in the academic and 

psychosocial adjustment of children with autism in Enugu State? 

 

Methodology: 

Area of the Study: The study was carried out in Enugu State of Nigeria. Enugu State has only one school 

where children with autism are usually educated. The state is chosen because most of the pupils appear to be 

experiencing academic and psychosocial difficulties.  

Design: The study adopted a case study design. This design is appropriate since there is only one school in 

Enugu where most of the children with autism are educated.    

Population and Sample: The population of the study was all the 38 parents of children with autism at 

Therapeutic Day Care Centre Enugu State. The sample for the study is same as the population since the 

population is small and manageable.  

Measure: Parental Involvement on Academic and Psychosocial Adjustment Questionnaire (PIAPAQ). The 

PIAPAQ is a twenty five item questionnaire which was generated from the reviewed literature. It consists of 

three clusters. Cluster one contains information on the extent of parental involvement on academic adjustment 

of their children with autism. Cluster two deals with the extent of parental involvement on psychosocial 

adjustment of children with autism. Cluster three focus on the strategies for promoting parental involvement on 

the academic and psychosocial adjustment of children with autism.  Clusters one and two was rated on a four 

point scale of Very High Extent – 4, High Extent – 3, Low Extent – 2 and Very Low Extent –1.  Cluster three 

was rated as Strongly Agree (4) Agree (3) Disagree (2) and Strongly Disagree (1).  The face validity of the 

instrument was checked by two experts in special education. The instrument was trial tested among ten parents 

of children with autism in Anambra state. The data obtained from the trial testing was used to determine the 

internal consistency of the instrument using Cronbach’s alpha. An internal consistency of 0.68, 0.75, and 0.70 

were obtained respectively for the clusters one, two and three respectively.  

Method of Data collection and Analysis: Thirty eight copies of the questionnaire were distributed directly to 

the parents. All the thirty eight copies were retrieved giving 100% return. Mean and standard deviation were 

used for data analysis.  The following decision rules were adopted. An item with a mean rating ranging from 

0.50- 1.49 is regarded as Very Low Extent/Strongly Disagree, 1.50-2.49 is regarded as Low Extent/Disagree, 

2.50- 3.49 is regarded as Agree/High Extent and 3.50- 4.00 is regarded as Very high Extent/Strongly Agree 

 

2. Results: 

Extent parents in Enugu State are involved in the academic adjustment of their children with autism: 

 
Table 1: Mean rating of Respondents on Extent of Parental Involvement on Academic Adjustment of the Children with Autism  

S/N  
 Extent of parental involvement in the Academic  

Adjustment of children with autism 
X  SD  Dec  

1  Teaching reading to my child.  2.01  0.84  LE  
2.  Encouraging my child to ask questions  2.36  0.64  LE 

3.  Assist my child in home work  3.41  0.21  HE  

4.  Purchasing learning materials  3.50  0.31  HE  
5.  Using positive reinforcement  2.30  0.61  LE  

6.  Encouraging skills learnt from school at home  2.12  0.63  LE 

     7.  Create stimulating learning environment  2.30  0.71  LE 
8.  Go through my child’s school work daily  2.41  0.30  LE 

9 Visit my child during open days 2.89 0.73 HE 

10 Parents serve as volunteers in the classroom 1.43 0.53 LE 

 

Table 1 showed that items 3, 4 and 9 had mean ratings of 3.41 3.50 and 2.89 indicating that to a high extent, 

parents are involved in assisting their children in doing their home work, they provide them with learning 

materials and also visit them on open days. The remaining items, that is, 1,2, 5, 6, 7 and 8 has mean ratings of 

2.01, 2.36, 2.30, 2.12, 2.30 and 2.41 respectively, indicating low extent of parents’  involvement. Item 9 has a 

mean rating of 1.43, indicating that to a very low extent, parents serve as volunteers in their children’s 

classroom. 

 

Extent parents in Enugu State are involved in the psychosocial adjustment of their children with autism: 

 
Table 2: Mean rating of Respondents on Extent of Parental Involvement in the Psychosocial Adjustment of Children with Autism  

S/N  
Extent of parental involvement in the  Psychosocial Adjustment of 
children with autism  

X  SD  Dec  

11 Initiates verbal interactions with my child. 3.76  1.18  HE  

12.  Encourage conversation.  3.21  0.98  HE 

13  Make out time daily to play with my child. 2.21  0.50  LE 
14.  Encourage my child to play with peers.  2.12  0.51  LE 

15.  Provide toys. 2.01  0.78  LE 
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16.  Attend Parent-teachers’ meetings.  2.63  0.52  HE 

17.  Teach the child daily living skills. 2.10  0.50  LE 

18.  Attend social functions with the child.  2.03  0.41  LE 

19.  Encourage the child to visit relations.  2.04  0.42  LE 

20.  Invite my child’s friends to our home. 2.01  0.45  LE 

  

Table 2 shows that items 11, 12, and 16 had mean ratings of 3.76, 3.21 and 2.63, indicating high parental 

involvement in initiating verbal interactions, encouraging conversation, and attending parent-teachers’ meetings. 

Items 13,14,15,17, 18, 19 and 20 had mean rating ranging from 2.01 to 2.21. This indicates a low extent of 

parental involvement on many items relating to the psychosocial adjustment of children with autism.  

 

Strategies for promoting parents involvement in the academic and psychosocial adjustment of children with 

autism in Enugu State: 

 
Table 3: Mean Rating of Respondents on the Strategies for Promoting Parents’ Involvement in the Academic and Psychosocial Adjustment 

of Children with Autism 

S/No Strategies for promoting parents involvement in the psychosocial and academic adjustment 

of children with autism 

X SD Dec 

1 Maintaining a two-way communication with the school through phone calls. 2.65 0.56 A 

2 Providing parent with training opportunities on current issues of concern. 3.14 0.51 A 
3 Encouraging parents to serve as volunteers in the classroom. 2.98 0.91 A 

4 Providing parents with supplementary education training to involve them in the child’s 

learning activities at home. 

3.17 0.33 A 

5 Organizing Parent-teachers’ Association meetings regularly. 2.85 0.62 A 

 

 Table 3 shows that the items  on strategies for promoting parents involvement in the psychosocial and 

academic adjustment of children with autism have mean scores ranging from 3.17- 2.65 with a standard 

deviation of 0.33-0.91. The mean ratings showed that all the respondents agree that all the items listed in the 

Table are strategies for promoting parents involvement in the academic and psychosocial adjustment of children 

with autism.  

 

Discussion: 

The major purpose of the study was to examine the extent of parental involvement in the academic and 

psychosocial adjustment of children with autism. The findings of the study show that parents of children with 

autism to a high extent purchase learning materials for their children that assist them in writing their home 

works at home and also visit them on open days.  On the other hand, the parents to a low extent teach reading to 

their children with autism, encourage them to ask questions, use positive reinforcement, encourage the child to 

transfer skills learnt from school to the home, go through the child’s school work daily and often do not create 

stimulating environment for learning. Again, the parents to a very low extent serve as volunteers in their child’s 

classroom. The findings indicate that the parents are not very much involved in many of the activities that could 

lead to the child’s academic adjustment.  This finding confirms the findings of Bakare et al. (2008) that most 

people in Enugu state are not aware of early detection and good management of children with autism and to 

them these could negatively affect the level of intervention. This finding could be as a result of the parents’ 

belief that their efforts, time and money which they invest on the child may not yield great result.  The economic 

upheavals in Nigeria could also make it difficult for parents to serve as volunteers in the child’s classroom. Due 

to the high level of poverty in the country parents may be too busy fending for the family that they may not be 

able to spare their time as volunteers which may not attract any pay. 

With regard to the issue of parent involvement on psychosocial adjustment of children with autism, this 

study revealed that parents to a high extent initiate verbal interactions with their children with autism, encourage 

conversations, and attend parent-teachers’ meetings. To a low extent, the parents make out time to play with 

their children, encouraging the child to play with peers, provide toys for the children, teach the children daily 

living skills, attend social functions with the child, encourage the child to visit relations, and invite the child’s 

friends to their home.  These findings confirmed the assertions made by Ozoji (2005) that, parents often show 

unhelpful attitudes toward children with disabilities.  Moreover, with the misconceptions about autism and some 

persons associating them with witchcraft, the parents may be ashamed to take the child out for social functions. 

This may also hinder them from encouraging the child from visiting relations and inviting the child’s peers to 

their home.  The study further show that parental involvement in the academic and psychological adjustment of 

children with autism could be promoted through maintaining a two-way communication between the parents 

and the school authority, providing the parents with supplementary training so that they can be aware of how to 

help the child, organizing parent-teachers’ meetings regularly, and encouraging parents to serve as volunteers.  

The findings confirmed the assertion of Tuckman (2004) that, parents could be helped through training 

programmes to acquire skills that will enable them to be more helpful to their children. 
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Conclusion: 

The study investigated the extent of parental involvement on academic and psychosocial adjustment of 

children with autism in Enugu state, Nigeria. Evidently, most parents of children with autism in Enugu, Nigeria 

have low involvement in both academic and psychological adjustment of their children. But parental 

involvement in the academic and psychosocial adjustment of children with autism can help such children grow 

academically and also develop appropriate psychosocial relationships in life whereas low involvement of 

parents might bring about underachievement and maladjustment in children with autism. Equally, providing 

parents with trainings on current issues relating to autism could make parents to be more involved in the 

academic and adjustment of children with autism.  To these end, the government and schools should educate 

parents fully on how to manage children with autism. There should be partnership of parents and professionals 

in autism for proper treatment and interventions for children with autism. Parents should be encouraged to form 

advocacy groups and participate actively in order to have practical impacts on their children with autism. 

Teachers should liaise with parents to help the child develop appropriate social and academic skills. Awareness 

programmes should be conducted for children with autism. 
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